SRR 164EEE |
REGRAMRERZHREFE 2 A PIAFEER
(F2IRFEATE)

HIERBREFHFHH

>
H
3
s
B

®BXRR MEMN ———— P.1

¥XFER BER ——————— P.2

FfoC¥ER MEQMN -—————— P.3

foSC¥ER R 2] ———— P.4
EE

* RS S ECREMFEZRVTIER LRV,
* BT LI ENENBDERARERANDZ L,
* RS LICENFTNIRDOERARERANWSZ L,



JCFIER R [1]

ROFEXZHTEHS, TORWIZEZREV. Read the following text and
answer the questions.

The massive changes in the economy and ecology of the world which
are labelled as industrialization came to dominance in the nineteenth century,
since when they have often been regarded as the norm, against which all else
is measured: less developed is a comparative term of that kind. The nineteenth
century was not,. of course, the beginning of the processes of industrialism,
for its major characteristics of steam power, the substitution of machines for
human labour and the spatial aggregation of production into the factory can
all be seen in earlier centuries.

Compared with the explosion of cultural diversity made possible by
agriculture, industry produces relatively little of it. Factories tend not to be
tuned to climate like farms and all TV sets are more or less the same. The
power of steam applied torailway and ship, followed by the internal combustion
engine and electric telecommunications tended to spread dominant ideas
quickly and they could be followed up where necessary by armies and colonial
officials whose jobs it was to make them stick. So the modernism of
industrialization has in general reduced the diversity of culture in the world
and with it the variety of cultural landscapes: modernized cities are much the
same everywhere. The expression of non-material values continued, but the
cathedrals of the nineteenth century were in praise of empire and commerce;
sheer size also entered music with grandiose conceptions like Gustav Mahler's
Symphony of a Thousand.

The cultural landscapes of industrialism, then, include those of energy
getting, the power-houses of the world; those of industrial production
themselves; the cities whose increased size is only made possible by the new
fuels, the communications web that binds them all together, and many other
new landscapes of pleasure such as the jet-packaged holiday in the sun.

(cited from Atkins et al. 1998. People, Land and Time. Arnold. )

i1 1B & HAEICERYE. Translate the first paragraph into Japanese.

B2 EEITEEIULRPRBICEDL I BFEBEEALEERLTHDD
ZEHE L. Summarize (in Japanese) the author's opinion about the
influence of industrialization on culture and landscape.
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ROXERFEALT, TORIZE X L. Answer the questions below.

US research universities, with their enormous classes, have a poor reputation for teaching science. A
professor at the University of Colorado at Boulder, Richard McCray began turning his introductory
astronomy course inside out three years ago. Rather than lecturing to 200-plus students at a time, McCray
divides them into ‘cooperative learning teams' of about a dozen people, throws problems at them over the
Internet, and then uses the lecture hall to discuss their various solutions. He was deeply worried about the
poor teaching performance of America's leading research universities. “We're losing talented people; we're
driving students away," he says. “They don't like these large lecture courses."

Although educational institutions in many countries are struggling with similar issues, US research
universities face a particularly tough problem in matching their specialist interests to the demands of
society. A typical introductory science class consists of a couple of hundred students, most of whom have
no plans to continue with the subject, nor a great deal of prior knowledge. But in a world that increasingly
depends on science and technology, it is more important than ever that these students learn the scientific
basics. And that makes McCray's bleak assessment of the teaching failure of US research universities a
matter of genuine social concern.

As the number of students in each class is unlikely to fall any time soon, thinking of a way to make a
200-person course seem more student-centred tops the list of desired reforms. The solution advocated by
McCray is to ask small groups of students to work on problems together. In the lecture theatre, he calls on
each team to read its answer aloud so that the entire class can discuss it. In addition to these Oprah-style
debates, McCray's classes sometimes resemble the ‘ask the audience' segment of television's Who Wants
to be a Millionaire? Class members have electronic clickers so that McCray can take a problem that has
stumped many teams, turn it into a multiple-choice question, and ask everyone to vote on it. This instant
feedback allows him to see if a common misconception has tripped up his students — and if so, to dispel
it rapidly.

bleak iV Millionaire B A E#H stump FEFENE S tripup FiEDLE S
(Nature DFRE X 1 HR¥E)

(1) FIEREZERE L.
Translate the second paragraph into Japanese.
(2) McCray XM EA LEFERERIC OV TEHE L.

Sumumarize (in Japanese) the lecture style adopted by McCray.
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Translate the following paragraph into English.

KRR L MREDOB DK & BDOITHIBTRIT, HERK EOKME - #1F - A 2 & ORFESF
NODOHBRSHEREL TR | E-RELAERLHHTEAR O ABIEEICLEES
RIELTWD, ThOoDRZKELGEHIC, NORPMICE=F ) /T2, HE)Y
F- MUV FEORBECHBER AT LAEFA LT — I X— 2 OBE I
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RDOBFXERIITRLEBS W,
Translate the following paragraph into English.

AEI, BEOERBEICTEEEZ D BT LRI TE R, BEERICE > TREICER, B,
e, ILAETHBMRITIIALIIZEASBEL TN, e, BREOBILTIZENNE
D¢, BicEbN, BEREIESTHS. KB, A ZA0OLHORKEMIER 1000m Bl ETH B2,
FZIIIIIEOBRAODS XDBAVEBELTVBRIZTERN, LML, SFUFAVAETIUATIR

o ZOFABBEND, TT TR, —BREICEDERL TV EAECEMSIC N, WHMATELVE
BEREBNBEHEEELTREH S TH S,



